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Abstract 


The purpose of this project is to help teachers find an easier way to include different avenues of 
instruction inside their lesson plans while still acknowledging the interest and needs of each 
student. During a two-hour training with teachers in the PreK through kindergarten classrooms, 
teachers are introduced to a Brainstorming Web that is put into place to help with Differentiating 
their lesson plans. Differentiation, a concept initially created for gifted students, is now being 
implemented to help improve the education for students with special needs, as well as meet the 
needs of all learners. During the training, teachers discuss the importance of differentiating 
instruction using the Brainstorming Web. The training guides them through a process of creating 
their personal web and adapting activities that meet the needs of the students in their current 
classrooms. The web creation allows teachers the chance to plan adaptations for those who need 
it. Teachers benefit from this training by learning how to use the web to keep their thoughts 


organized to how to best differentiate instruction. 
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Chapter 1 


I am currently a NC Pre-k teacher in Rockingham County. I teach children who are 4 
years old and turn 5 by the end of the school year. Inside our school we use the creative 
curriculum. This curriculum has premade lesson plans that are created with a bias perception. It 
is inclusive in some ways but not enough to differentiate throughout the classroom environment. 
After finishing my Master of Education in birth through kindergarten I am in a classroom 
environment where everything is inclusive and adaptable. I have been successful at teaching and 
meeting the needs of all my students. I want my students to learn in a way that is best fit for 
them, creating learning opportunities that will target the same learning goals in different ways. I 
would also like to travel the world and speak on different topics such as differentiated 
instruction. Giving the opportunity for all teachers across the educational board to take advantage 
of the webbing tool provided to help with differentiating instruction. I want to advocate for 
children while at the same time informing and educating teachers how important it is to meet the 
needs of each individual child. As teachers continue to educate students, they should be aware of 
what differentiated instruction means. 

I would like to create a webbing tool for teachers that I will introduce in a two-hour 
training. This training will help provide and guide teachers when creating their lesson plan to 
target the different learnings styles inside their classroom. The purpose of this is to help Pre-k 
and Kindergarten teachers find an easier way to include different avenues of instruction inside 
their lesson plans while still acknowledging the interest of each student. Being intentional is a 
must when creating an inclusive classroom. Differentiated instruction allows us to be successful 


when trying to reach the individual child. We will have the opportunity to learn and understand 


our students. We will learn what works and what does not work for them. Teachers will have the 
opportunity to learn each individual child and their background while creating a trusting 
relationship between them and their students. 

Differentiated instruction is imperative in the classroom. It is now being implemented to 
help improve the education for students with special needs, as well as meet the needs of all 
learners (Steinmeyer, 2011) With this comes so many different learning styles. As teachers we 
should know that not all students learn the same way and are unique individuals. Differentiated 
instruction is important because students are the ones affected inside the classroom. According to 
the state board of education and state law makers 23% of students in NC are at risk of academic 
failure and not being promoted at the end of the school year (Taylor, 2018). 

Teachers struggle finding ways to create a lesson that meets the needs of the diverse 
learners inside their classroom. Tomlinson (2003) states that it’s very hard to deliver instruction 
as a lead teacher, whole group method, and expect every student to comprehend the concept. 
Implementing this web guide when creating lesson plans will begin eliminating some of that 
frustration. I use the web weekly when creating lesson plans to help me target the different 
learning styles of all my students. It helps me figure out how and what sources I will need to 
reach the different learning styles inside the classroom. In my opinion this project is needed. 
Often as teachers we assume that if a child does not do well on an assignment they are not 
understanding. When in all actuality instruction and learning needs to be presented a little 
different for some. According to Bower (2000), a class is not differentiated when all the class 
assignments are the same for each student. I assume that educators will find this web very easy 


and beneficial to include in daily planning. It will allow them to brainstorm ways to present 


instruction in different ways and take into consideration the needs of all their students. This 
webbing tool will also work for older students to help support their own learning. 

The recipients of this project will be different teachers inside the Rockingham County 
NC Pre-k through kindergarten program . The teachers that will participate in the day training 
teach in different settings. Some are in a private setting; some are in a public setting, and some 
teach in special education. We will come together in one setting and web 3 activities focusing on 
literacy, math, and art. The teachers will benefit from this web because it will make learning a lot 
easier for their students as well as interesting. Differentiating instruction also allows more 
opportunity for participation in and outside of the classroom. 

Researching differentiated instruction will allow me to bring awareness to its importance 
inside daily instruction for students. When developing this training I will not only be presenting 
this information for other teachers but, will be able to better myself as a teacher. I will be able to 
use the information that I gather to see if this webbing tool works or don’t work. I will also be 


able to make sure every child in my classroom is getting equal opportunity in their education. 


Chapter 2 Literature Review 

The purpose of this literature review is to bring awareness to differentiated instruction 
inside the classroom to teachers who are struggling to find techniques and strategies to reach 
children developmentally through classroom instruction. Differentiated instruction is defined as a 
philosophy of teaching that is based on the premise that students learn best when their teachers 
accommodate the differences in their readiness levels, interests and learning profiles (Subban, 
2006). As we continue to develop with time, contemporary classrooms are becoming very 
diverse. Teachers are looking for techniques and strategies that can accommodate all different 
learning styles. It is important to address differentiated instruction in the classroom due to the 
diverse number of students we must accommodate. The objective of differentiated learning is to 
take full advantage of every student’s ability to learn (Subban, 2006; Tomlinson 
2003). According to the state board of education and state law makers 23% of students in NC are 
at risk of academic failure and not being promoted at the end of the school year (Hui, 2021). To 
drop these percentages teachers must first learn how to implement these strategies throughout the 
classroom environment. Teachers must know how meet the needs of all their students and they 
must understand the importance of differentiated instruction. Wu (2017) argued that 25% of 
teachers are willing and able to create and modify a curriculum for differentiation. He also 
believed that 50% of teachers can implement the curriculum if it is differentiated for them. The 
author also stated that 25% of teachers cannot or will not try. When implementing differentiated 
instruction inside the classroom modifications must be made throughout the classroom and the 
curriculum. This includes but are not limited to lesson plans, materials, and techniques to address 


behavior (Chalmers, 1993; Meng & Miao, 2009). 


Differentiated instruction 


Differentiation, a concept initially created for gifted students, is now being implemented 
to help improve the education for students with special needs, as well as meet the needs of all 
learners (Steinmeyer, 2011). According to Garrett (2017) the teacher that is inside the classroom 
will make daily efforts for the needs of students. Differentiated instruction supports the 
classroom as a community, accommodating differences and sameness (Subban, 2006). In the 
past few years schools and teacher preparation programs have increasingly emphasized how 
imperative differentiation is in the classroom to address the different achievement levels of their 
students (Pereira, Juliana, & Yukiko, 2019). In most classrooms you will find that the teacher is 
led by the feedback they have received from their students when they are conducting a lesson 
(Zhe, Haiyan, & Xinqi, 2021). Most instruction is modified inside the classroom based off the 
information or responses that come from their students. Tomlinson (2003) declared that who 
educators teach, where educators teach, and how educators teach is the focal point of 
differentiated instruction. In a differentiated environment, each student is valued for his or her 
unique strengths, while being offered opportunities to demonstrate skills through a variety of 
assessment techniques (Subban, 2006). Inside the classroom teachers tend to shift their thinking 
from just completing the curriculum but are encouraged to cater to the needs of each individual 
student. Tomlinson (2003) stated that the central idea behind differentiated instruction was to 
maximize each student’s potential and learning. Subban suggest teachers create opportunities to 
foster group learning and provide options for individual instruction or independent learning 
(Subban, 2006; Steinmeyer, 2011). 


Forms of Differentiated Instruction 


There are many forms of differentiated instruction. The idea that students learn 
differently and thus construct knowledge differently is the idea that differentiation seeks to use 
student’s advantage to deliver instruction (Tomlinson, 2003). Teachers must approach this type 
of instruction in different ways. One of the many ways to implement differentiated instruction is 
through small groups. Tomlinson (2003) states that its very hard to deliver instruction as a lead 
teacher, whole group method, and expect every student to comprehend the concept. This method 
could bring about deficiency in a student’s academic achievements. When using small group 
instruction children can receive the individual attention and instruction, that can seem too 
difficult in large group activity (Steinmeyer, 2011). Coteaching is another form of implementing 
differentiated instruction. Coteaching is two or more professionals delivering substantive 
instruction to a group of students with diverse learning needs (Steinmeyer, 2011). When 
implementing this approach inside the classroom it increases instructional options, provides 
opportunities to provide small group instruction which caters to the individual needs of students 
(Subban, 2006). Coteaching improves educational programs and provides successful 
opportunities for students. Another important factor is for teachers to successfully implement 
strategies such as differentiation they must have a strong understanding of the curriculum, the 
lesson objectives, and the individual level of readiness of each student (Nielsen, 2019; Taylor, 
2018; Hall, 2021). However, it has been said that with the standards and all the trainings 
provided for teachers, some teachers are still struggling to put into practice what they have 
learned (Pereira, Juliana, & Yukiko, 2019). 

The Individual Child 
When you enter a classroom regardless of what grade it is you find a diverse group of 


students and a teacher. As an outsider your first thought is the teacher is teaching and the 


students are learning. From the teacher’s standpoint she is either teaching because it is required, 
or she is teaching to reach each individual child. The teacher is the professional in the classroom. 
They are the individuals who have been suitably trained to mentor and lead his or her ward, use 
appropriate techniques, and assist each learner to reach his or her potential within the learning 
context (Subban, 2006). Subban believes that teachers should position themselves to learn their 
students. According to Bower (2000), a class is not differentiated when all the class assignments 
are the same for each student. This also includes knowing their background and their cultural 
links. Subban mentions that knowing students well allows teachers to figure out their strengths to 
help them move forward (Subban, 2006). Students are likely to find it difficult to learn if they 
see it is not relevant to their interest or their needs (Nielsen, 2019; Taylor, 2018; & Hall, 2021). 
Eggen (2015) suggest that providing students with examples of learning that they can connect to, 
can help with their learning. Tomlinson (2014) emphasized how important it was to make every 
lesson meaningful grabbing the interest of each individual student inside the classroom. He 
stated that accounting for students’ interests, level of readiness, and learning preferences are 
strategies that motivate according to researchers who recommend that teachers should apply 
when differentiating lessons for their students (Tomlinson, 2014).. 
Different Learning Styles 

Learning styles are various ways of learning (Gilakjani, 2012; Suban 2006). As time 
moves forward evidence emerges regularly to support the notion that not all children learn in the 
same way. According to Subban Models of education based on learning styles have equipped 
teachers with the ability to plan their lessons and their curriculum, bearing in mind how students 
learn best (Subban, 2006). Further research shows that students learn and process information in 


different ways highlighting the need for teachers to modify their instruction to provide fair and 


equal learning opportunities (Taylor, 2018). When learning styles are discovered students are 
given the opportunity to determine their strengths and their weaknesses (Gilakjani, 2012). 
Gilakjani (2012) also wrote hat teachers must possess a personality- traits that show that they are 
caring, trusting, and have genuine concern for each individual student. Teachers who 
individualized learning for their students are successful at meeting the needs of each of their 
students. Classrooms that incorporate a range of learning style into daily lessons have higher 
improvement rates compared to classes that d0 not (Garrett, 2017; Subban, 2006; 2018). 
According to Gilakjani (2012), 90% of secondary schools gear their teaching methods to students 
who are auditory learners. However, teachers should move away from this teaching method and 
try to gear their teaching methods towards students of all different learning styles (Gilakjani, 
2012). 
Accommodations and Modifications in the classroom 

The Individuals with Disabilities Education Improvement Act of 2004 mandates a free 
appropriate public education in the least restrictive environment for all students (Kinnealey, 
2012; Individuals with Disabilities Education Act, 2021). All students have access to general 
education curriculum and inclusion along with their peers without disabilities. Modifications to 
the educational environment and adaptations to facilitate learning are essential for many students 
to succeed in school as well as in college (Kinnealey, 2012). Modification is a strategy that helps 
students with learning needs achieve the same curriculum as their peers. Most of the time the 
curriculum learning expectations are a little different and this type of modification takes place in 
a general education classroom. Inside a classroom you will see modifications take place with 
tools, materials, technology, visual aids, physical space, and timing (Chalmers, 1993; Meng & 


Miao, 2009). This is to help students achieve the curriculum. Accommodations is a strategy used 


to help students with learning needs access the same curriculum as their peers. Most of the time 
the curriculum expectation and outcomes are the same. This also takes place in the general 
education classroom. Just like modifying, students who need accommodating will see this taking 
place in the classroom with the tools, materials, technology, visual aids, physical space, and 
timing to help them access the curriculum (Bower, 2000; Chalmers, 1993; Miao, 2009). 
Gilakjani believes that before a teacher can develop a more flexible teaching style, they must be 
willing to change their beliefs of student’s role in the learning environment (Gilakjani, 2012). 
According to Bower (2000), Modifications can take place when grading. Teachers should opt out 
of grading some students as hard as they grade others. She also believes that modification is 


allowing students to determine how they will meet classroom set goals (Bower, 2000). 


Inclusion 


An inclusion classroom is a setting that includes two teachers, a general education teacher 
and a special needs teacher, as well as general education students and students with special needs 
(Steinmeyer, 2011). Students are no longer removed from the general education classroom to 
receive instruction via small groups in separate settings. To provide an inclusive environment 
teacher must be aware and have an accurate understanding of inclusion, have an attitude of 
acceptance, acceptance of the philosophy of inclusion and its use to guide decision making, and 
adequate student and teacher support for program implementation (Fewster, 2006). One of the 
most essential components of an inclusion classroom of diverse learners is the implementation of 
differentiated instruction (Hall, 2021; Steinmeyer, 2011). An inclusive classroom creates a class 
setting with multiple learners. All students have the capability to be successful. The coteaching 


team of teachers inside the general education inclusion classroom must collaborate to provide 
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learning opportunities to all abilities and learning styles. (Fewster, 2006). Coteaching is defined 
as a model of instruction where two or more teachers work together in a classroom, sharing 
responsibilities for planning and implementing lesson. (Orr, 2021) The Individuals with 
Disabilities Education Act (1997) encourages general and special education teachers to work 
together for the benefit of each student (National Institute for Urban School Improvement, 2000; 
Individuals with Disabilities Education Act, 2021). 
Conclusion 

Teachers around the world want to improve student learning. There have been numerous 
studies completed to examine what strategies are effective in creating differentiated instruction 
inside the classroom (Steinmeyer, 2011). Differentiated instruction supports the classroom as a 
community, accommodating differences and sameness (Subban, 2006). Tomlinson (2003) stated 
that the central idea behind differentiated instruction was to maximize each student’s potential 
and learning. This review of literature is to advocate and change the way we go about instruction 
inside the classroom. This variety of literature review ranged from Differentiated instruction, the 
individual child, accommodation and modifications in the classroom, and inclusion that support 
the purpose of this literature review. There are flaws in differentiated instruction that other 
researchers have addressed. Despite the increased awareness for the need to differentiate 
instruction, research divulges that needs of students in the inclusive practices are not being met 
(Steinmeyer, 2011). Are the needs of students not being met? This is where we go from here. 
Working inside the classroom and implement differentiated instruction has made it a lot easier to 
meet the needs of my students. Implementing differentiated instruction will ensure teachers are 
using best teaching practices to meet the needs of all students inside the classroom. As teachers 


we want to make sure that every lesson taught and curriculum created, we are making it 


meaningful (Tomlinson, 2014). Allowing students, the opportunity to learn in ways they can 
understand and adapt will make a difference in the educational system (Deeley, 2019) 


Differentiated instruction is the way to go to be a successful teacher inside the classroom. 
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Chapter 3: Project Design 

In this chapter I will explain the rationale of creating a training for birth through 
kindergarten educators who struggle with meeting the needs of every learner inside their 
classroom. During this training teachers will learn how to implement a web that will target all the 
needs and learning styles of their students. Webbing is a form of brainstorming used to visually 
collect captured ideas and thoughts from a group (Mincemoyer, 2016). Teachers can use this 
method to create successful lessons that will intentionally meet the needs of each child inside the 
classroom. Teachers should identify with each student and present daily lessons and activities in 
a manner that students can gain an understanding from. This in return will help students 
understand in what ways do they learn best 

Mitchell (2019) writes that teachers in the educational classroom are not equipped with 
the necessary skills to meet the needs of all learners inside the classroom. Both (Tomlinson, 
1998; Mitchell, 2019) agree that teachers can provide instructional adaptations but will not 
provide them due to lack of training and support. During this training teachers will be given the 
opportunity to talk about what areas inside the classroom they struggle with when trying to 
implement differentiated instruction. Mitchell, Kapusnic, and Haulslein mention that teachers 
struggle using differentiated instruction, so they eventually abandon it (Mitchell, 2019; 
Kapusnick & Hsuldein, 2001). While in training teachers will be given a topic that would be 
developmentally appropriate for the age group they are teaching. At that time teachers should 
think about all the areas of development as well as the different learning styles that needs to be 


targeted inside of their classroom. Subban (2006) believes that teachers should position 
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themselves to learn their students. After teachers have evaluated all their students, they can begin 
to create their web. 

Creating a web weekly to go alongside weekly lesson plans will help with targeting all 
the individual needs inside of the classroom (Mincemoyer, 2016). Webs are continuous, they 
allow unlimited brainstorming. Teachers should consider Howard Gardner’s Theory of Multiple 
Intelligences. Gardner (1991; 1993) believes that students learn better and easily when there are 
a variety of teaching methods that presents students with learning experiences that enhances 
their strengths. 

To successfully include differentiated instruction using the web teachers must organize 
learning opportunities effectively (Mincemoyer, 2016; Kapisnick, 2001). This Training will 
grant teachers the opportunity to brainstorm activities and lessons using a webbing technique that 
will be inclusive to the individual needs inside the classroom. Webbing appeals to the artistic, 
creative mind and encourages many divergent ideas (Mincemoyer, 2016). Mincemoyer (2016) 
also states that professionals believe webbing is needed amongst adults and children. It is a 
technique that can be used throughout life. She also believes that webbing helps with creative 
thinking , problem solving, communication, goal setting, interacting with others . It also helps 
with diverse perspectives (Mincemoyer, 2016). Diverse perspectives are what is needed when 
webbing ideas to meet the needs of every learner inside the classroom. As we begin to web 
teachers will be branch from one idea to the next making them all connect somehow. 
Mincemoyer (2016) lets us know that webbing can be done over time allowing teachers to add to 
it when new ideas come up throughout the lesson and not dismiss earlier thoughts. 

Due to the large number of students in one class webbing can make it easier to target he 


different areas and levels of learning. Teachers will be able to ass to the web daily when new 
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challenges come up. This technique is also a great way to incorporate with students inside the 
classroom. Teachers will learn inside the training that Webbing can also start inside the 
classroom gaining ideas from the student. This could be on anything such as, “what would they 
like to learn?” You could also use it to find out “what interest them?” This will help you as a 


teacher understand ways to get and keep them engaged. 


Chapter 4 Teacher Training 

This training focuses on using a Brainstorming Web to create differentiated lessons. This 
training is offered to Birth through Kindergarten Teachers in the Rockingham County school 
district. While in this training the expectations are for teachers to engage in conversation 
discussing why differentiation is important when creating lessons, as well as share ideas with 
each other while completing a Brainstorming Web together. 

This training will be supported by a PowerPoint and as well as individual graphic 
organizers for teachers to fill out for practice. This training will consist of an open discussion on 
the importance of differentiation in the classroom, how to web with the opportunity to fill in 
bubbles at the end of PowerPoint for practice, and we will conclude the training with a hands-on 
activity for them to do as a whole group and present. 

During the training teachers will start with open discussion on differentiation inside the 
classroom and what it looks like. Then it will be followed by PowerPoint on “Brainstorming 
Web.” At the beginning of the PowerPoint, I will define Differentiated instruction (Figure 4.12). 


| WHAT IS DIFFERENTIATED 


INSTRUCTION 








| 

e Differentiaed instruction is 
defined as a philosophy of 
teaching that is based on the 
premise that students learn 
best when their teachers 
accommodate the differences 
in their readiness levels, 
interests and learning profiles 
(Subban, 2006). 








Figure 4.1: What is Differentiated instruction? 
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Next, I will begin to explain how to start a Brainstorming Web While showing an 


example inside the slide (Figure 4.2.) 





WHAT ISTHETORIC OF STUDY? 





= 


Topic of Study 
“Trees’ 





Figure 4.2: What is the Topic of Study? 

After we have discussed how to start the Brainstorming Web, we will then talk about 
what we think is next. For example, teachers will be able to brainstorm what they want their 
students to learn about Trees. We will list them and pick four from our list. I will emphasize that 
their can be more but, for the sake of time we are only listing four. I will then move forward to 


the next slide and introduce the second step in the Brainstorming Web (Figure 4.3 





T DO YOU WANT YOUR STUDENTST 
ABOUT YOURTORIC? 





Figure 4.3: What do you want your students to know about your Topic? 
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Once we have figured out what we want our students to know about are our topic, 
teachers will be asked what they believe will be next in the Brainstorming Web. For instance, 
Teachers will be able to make another list that brainstorms activities that will help them teach 
their subtopics. We will only pick a few from the list for the sake of time. After we have taken a 


few minutes to discuss, I will present the next slide ( Figure 4.4). 






















HOW AREYOU GOING TO TEACH THETOPRIC 
















Introduce 
Fruit Trees 


=> 


animals live 
in trees? 


Figure 4.4: How are you going to teach the topic? 


Next, we will discuss how to differentiate every activity to meet the needs of our 
classrooms. For instance, you will see in figure 4.4 that everyone does not teach at the same 
level, we will use this part to address adaptations needed inside our own classrooms that we can 
do to accomplish each activity in the chart ( Figure 4.5) Each circle will be blank and it will be 


our job together to complete the circles. 
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HOW WILL EACH ACTIVITY BE DIFFERENTIATED TO MEET THE NEEDS OFYOUR CLASSROOM? 






Introduce 
Fruit Trees 







What food 
grows on 
trees? 










Investigate 
Birds 







Read a 
book about 
What trees = 
animals live 
3 in trees? = 


Figure 4.5: How will each activity be differentiated to meet the needs of your classroom? 
Once we have gone through the entire PowerPoint, teachers will split into groups based 

on the educational level and each group will have a topic. From there they will work together 
using the blank chart paper given to them to practice creating a Brainstorming Web. After 
everyone has finished, we will come together and give each group time to present. For example, 
a group may come up and present on recycling. They will fill in the circles according to steps of 
the Brainstorming Web and the developmental areas that need to be addressed inside the 
classroom. After each group has completed their web I will randomly pick a group number out of 
a hat and whatever number is picked that group will present. Each person will identify 
themselves before presenting and let everyone know what school they are teaching at and what 
grade level they teach. After that is complete the floor will be open for that group to present. 


Once all groups have presented we will recap what we learned throughout the training. 


Chapter 5: Conclusion 

Teachers are always on the frontline of education. They have encountered the impossible 
and still have found a way to make learning possible. They meet different individuals yearly and 
plan according to the curriculum at hand. They find themselves working after hours to make sure 
they are meeting the needs of every student. Educators should be introduced to new ways to 
make planning a lot easier while still differentiating the instruction. No matter what, meeting the 
needs of all the students and teaching the content are what is important. 

During this two-hour training, teachers will learn how to use a Brainstorming Web to 
help address the needs of the students inside their classroom while creating their lesson plan. 
This training is for Pre-k through Kindergarten teachers but can be used by any educator. As I 
complete this training with the teachers, it is my hope that they will share this method with their 
fellow teachers and that they will all begin to make use of it inside their planning. I also wish to 
reach more teachers who will advocate more for differentiated instruction inside the classroom. 
Recommendations for Future Research 

The focus of this research was to provide more information on differentiated instruction 
and what it looks like inside the classroom. This research also provided a teaching tool to help 
teacher differentiate instruction while they are planning. Based on the findings, one could 
provide a virtual Brainstorming Webb that teachers could use when they are preparing class to be 
taught virtually. With that, recommendations for actions are as follows: future studies should 
include a. pdf that can be shared amongst teachers and administrators, and it should be user 
friendly. In addition, how can this virtual Brainstorming web be linked to lesson plans. Another 


future recommendation could be providing reasonings for the need to implement the 
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brainstorming web to help students organize their thoughts. With this, recommendations for 
actions are as follows: future studies should include which grade level is a Brainstorming 
developmentally appropriate for, what topic of study is it useful for? One could also provide 
reasoning on a Brainstorming web could be considered inclusive inside the classroom. 

In my experiences as a teacher differentiation can be done in many ways. I have realized 
though, that some teachers still struggle with meeting the needs of the individuals inside their 
classroom. Teachers understand that not all students learn the same way, and some need more 
adaptions than others inside the classroom, but struggle with how to implement those ways 
inside the lesson plan. We must understand that differentiation is a part of inclusion and to make 
the entire learning environment differentiated we must take in account all the students 
throughout the classroom. For this reason, I have created this training to help teachers find an 
easier way to identify and address those learning needs that are present inside their classroom 
while creating their lesson plan. 

Conclusion 

Differentiation is a very important factor inside the classroom if teachers want it to be 
inclusive. We must continue to educate ourselves on what that looks like and how to proactively 
make it visible inside the classroom when students are learning. Makings sure the needs of every 
student are met is not an easy task but can be done. With the proper trainings and ongoing 
educational classes teachers will be able to gather all the information and ideas that are needed to 
help with carrying out this duty. With this being said, teachers should consider the use of this 


Brainstorming Web to make teaching a lot simpler. 
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